
Humanities Programme of Study: 2025-2026 
 
 

Department Vision 
 
Humanities@KAEP is driven by 5 fundamental strands:  
Excite Imaginations, Fire Curiosity, Discover New Worlds, Prepare for the Challenge, Developing Character  
 
1.​ Excite Imaginations  

Our young people can imagine a time in history, imagine an environment on this planet and imagine a different way of living. Students should feel excited about coming 
to lessons. 

2.​ Fire Curiosity 
Stoking inquisitiveness with Big Questions, striking images and powerful stories. Ask big questions and encourage big questions back. 

3.​ Discover New Worlds 
As students pursue truth and evidence they discover new and different people and places, learning from and about them.  

4.​ Prepare for the Challenge 
Be equipped with the skills to embrace new worlds in their immediate lives, of university, work and life-long love of humanities, and the wider world of opportunity and 
adventure 

5.​ Developing Character  
To be empathetic world citizens with positivity, intrigue and ambition. Through deep and critical thinking, an EP student has the potential to achieve whatever they set 
their sights on. 

 
Through these five fundamental strands, Humanities@KAEP aim to develop a high-quality curriculum experience that connects young people’s ambitions to 
their futures. Our students will be proud of the area around them and inquisitive about the world further afield. 
 
Our goals are for children to become life-long scholars of the humanities whilst achieving their full potential. Enquiry is at the centre of our curriculum, yet we 
embrace the importance of core skills that are explicitly taught in years 7, 9 and 12 and continually revisited in years 8, 10, 11 and 13. 
 
Humanities@KAEP - “Providing a unique lens to view our world” 
 
 
Curriculum Intent and Implementation 
 
Meeting the National Curriculum - History: Follows a chronological narrative from Iron Age Britain to Post-war Britain. Understanding of the 
Empire, the wider world (World Revolutions, the USA, South Africa) and British politics (Stuarts, working class history). Key concepts covered 
include; continuity and change, cause and consequence, similarity, difference and significance. 
Geography: Globally significant places; cities and volcanoes, slums and oceans. Processes like plate tectonics and river processes. Opportunities 
for graphical analysis, photographic sources and maps, diagrams and sketches. 
RS: Exploration through empathy, philosophy and knowledge - from and about religion - 5 major world faiths in a concept driven fashion. 
Authority, tradition and submission are amongst these concepts explored in Christianity, Islam, Hinduism, Judaism and Buddhism, as well as 



Paganism and key figures in religion. 
Knowledge Mapping - we have structured each year differently so that there is a common second order concept driving each year. For example, 
Year 7 History has the theme of migration running through each scheme of work. Each unit has a Knowledge Organiser that summarises the key 
overall, headline knowledge required to access the curriculum. Knowledge is sequenced according to chronology - allowing students to build a 
narrative from one topic to the next. Geography develops in difficulty as topics are taught; from plate tectonics to river, marine and glacial 
processes. 
The curriculum is ambitious, challenging but above all, interesting and engaging.  
Revisiting & Interleaving - each lesson begins with Knowledge Retrieval to ensure that previous learning has been remembered.  The overall 
curriculum is linked, particularly with skills that are explicitly taught in Years 7, 9 and 12 and routinely revisited throughout other years. For 
example, approaches like PEEL are used to help students access the ability to write analytically which spread across History, Geography and RS.  
To use a skill as an example, the idea of change and continuity recurs throughout the KS3 curriculum from Y7 where students consider how the 
UK has changed (or not), through to Y8 where the position of women changed or stayed the same in the 19th Century, through how much 
changed with medicine and warfare in Britain in Y9. By using Venn diagrams, tables and analytical essay writing this skill is honed and developed 
over time until mastered in time for GCSE. Skills such as these are spaced across the curriculum, allowing space for others. 
Disciplinary Literacy - key terms are explored, defined and examined in every Humanities lesson. We investigate tier 2 and tier 3 vocabulary 
and unpick etymology for a deeper understanding of the language used. Ambitious and challenging texts are used on lesson by lesson basis. 
There are multiple opportunities in our curriculum for Oracy, particularly in RS where discussion, debate, listening and empathy are utilised 
regularly. Oracy is the key to unlock deeper thinking. 
Inclusivity & Diversity - A central part of the Humanities’ vision is to build character so the curriculum aims to be inclusive for all. For example, 
studies of the UK allow students to explore the rich diversity of this island and Y8 RS allows students to look at key concepts from their own 
standpoint as well as those of the major religions. We have a focus on women during the 19th Century from Wollstonecraft to the Suffragettes and 
use Criss Cross days to look at Protest and Justice. 
Cultural Capital  - local study as part of Y7 Iron Age unit allows students to be proud of their own local culture. High expectations with text that is 
rich in complex vocabulary allows the students to develop a cultural capital that may be different to that of their own personal setting. Humanities 
@KAEP sees cultural capital as a broad well to draw from, as experience and knowledge further broaden cultural horizons. 
Retrieval of Knowledge - each lesson is planned to revisit knowledge in a variety of ways. Quizzes are popular but Humanities have a bank of 
ideas that are alternated. 
Instruction and Delivery- Fundamental to the success of the curriculum is ‘Quality First Teaching’ and ‘AfL’. Humanities use the school’s 
Explain>Model>Practice>Check routine after knowledge retrieval but have adapted it to suit our subjects. This adaptation includes a ‘meaningful 
15’ where enquiry and wonder are addressed and ‘final drive’ where writing stamina and the development of ideas is pushed. Stretch and 
Challenge being the fundamental driver behind this approach. In Years 7-8 students use booklets designed by the department that include key 
vocabulary and challenging texts. These benefit SEND students, cover all essential knowledge, enable absent students to catch up and allow for 
more specific teaching time and less handing sheets out and gluing them in.  
Checking for understanding - Knowledge Retrieval and the ‘check’ element (through plenary tasks that can vary in frequency) are our key tools 
for checking understanding on a regular basis. We use ‘show me boards’ to check understanding quickly and easily. Teachers use a ‘hunting not 
fishing’ approach to check students are making the right amount of progress. It is during this process that teachers can be made aware of 
common misconceptions and address them immediately to stop others from making similar mistakes. 
Transfer of knowledge - We have a variety of ways that we transfer knowledge, mixing and blending different media. The challenge is set high 
with complex text, allowing the teacher to differentiate where appropriate. 
Assessment - assessment is outlined before each topic is fully planned. What we want our students to learn is key when planning a scheme of 



work. For example, understanding different historical interpretations is a main focus during our Stuarts unit therefore an assessment that 
rigorously tests this ability is fundamental to show us whether or not we have successfully taught it. Assessments drive our understanding of a 
student's progress over the course of time. We need to use these milestone tests to show that students know more, remember more and can 
apply more knowledge whilst using the skills taught more fluently. 
Feedback Policy - We mark work summatively once a half-term. Live marking should occur during lesson time with the aim that every students 
has their work seen at least once a half-term. DIRT ensures that students act upon the feedback given and can improve. This can come in 
different forms; specific, whole class, self or peer. 
Dept Culture & CPD  - developing curriculum has formed one of the team’s CPD appraisal targets for the past two years as the department has 
taken ownership of their own SOWs. Team members are encouraged to seek out opportunities to develop their practice further. Any training taken 
will be passed back through dept meetings where learning is shared and discussed. 
Developing Delivery - through close co-operation with precision coach, teachers are given specific targets to develop their practice. These are 
linked to the school’s principles of teaching which are in turn linked to teacher’s standards. Sustained improvement in practice is vital when 
delivering our rigorous curriculum. 
Data-Driven Instruction- Department is developing the approach of using data to inform future planning. If, for example, different plate 
boundaries proved to be an area that students struggled with during their assessments then this will be addressed when planning for next year. 
Department reflections on each half term - time at department meeting set aside for reflections, including book looks and moderation. 
WWW/EBI on each of our SOWs and targeting of students not making required progress. Consideration given to strategies for these individuals. 
Quality Assuring Provision - completed primarily by HOD and subject lead(s), QA occurs throughout the year. Feedback is timely and 
‘coaching’ based. 

 

KS3 Curriculum - Y7 1 2 3 4 5 6 

History 
Migration 

Iron Age (local) Ancients The Birth of 
Britain  

British Empire  Post-War Britain Apartheid 

EQ How did people live in 
the Iron Age? 

What impact did the 
Romans have on 
Britain? 

How did England 
change in the early 
Medieval period? 

What impact did the 
British Empire have 
on the world? 

How did war and 
immigration change 
Britain? 

What was apartheid 
and how did it end? 

Geography 
Exploration 

World Explorers Exploring 
Ecosystems 

UK Geography Crowded Earth South Africa Middle East 

EQ What are the main 
features of the world’s 
continents? 

What are the major 
biomes and how do 
they differ? 

What are the key 
features of a 
temperate forest? 

How do push and pull 
factors affect the 
movement of the 
people? 

 What are the key 
features of a hot 
desert? 

Religious 
Studies 

Pagan / Greek & 
Roman Gods 

Christianity P4C Gandhi MLK & Tutu Middle East - 
Intro to Judaism & 
Islam 



KS3 Curriculum - Y8 1 2 3 4 5 6 

History 
Church and State 

Medieval 
Matters 

Renaissance Tudors Stuarts French Rev British W/Class 
History 

Geography 
Changes 

Restless Earth Weather & 
Climate 

Climate Crisis South America - 
Brazil (Amazon & 
Favelas) 

Earth’s 
Economy 

Water World 

Religious 
Studies 

Hinduism Hinduism MLK & Tutu Judaism Judaism / Islam Islam 

KS3 Curriculum - Y9 1 2 3 4 5 6 

History 
Power & Conflict   

Industrial Victorian 
Women 

World War One Inter-War Fascism & 
Genocide 

US Civil Rights 

Geography 
The Big Picture 

Hazards - 
Tectonic 

Hazards - 
Weather 

Tropical 
Rainforests 

Resource 
Management 

Development 
Gap 

Map Skills  

Religious 
Studies 

Buddhism Buddhism Kite Runner Kite Runner Big Questions - 
Creation v Evolution 

Big Questions 
Death Penalty 

 
 

KS4 Curriculum Summary (Year 10-11) 
 
Exam board and Specification details:  
History: Edexcel - Medicine in Britain, Reigns of King Richard I and King John, The American West, Weimar & Nazi Germany  
Geography: AQA (Options - Energy, Hot Deserts) 

 
 

YEAR 10 - 
History 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

 Medicine in 
Britain 

Medicine in 
Britain 

Medicine in 
Britain / Reigns 

Reigns of 
Richard & John 

Reigns of 
Richard & John / 

Weimar & Nazi 
Germany 



of Richard & 
John 

Weimar & Nazi 
Germany 

YEAR 10 - 
Geography  

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

 Hot Deserts Development 
Gap 

Nigeria UK changes Rio Bristol 

YEAR 11 - 
History 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

 Weimar & Nazi 
Germany 

American West American West Revision Revision  

YEAR 11 - 
Geography 

Term 1 Term 2 Term 3 Term 4 Term 5 Term 6 

 Coasts Rivers Resource 
Management 

Pre-Release 
Paper 3 prep 

Revision  

KS4- Curriculum Enhancement 
 

●​ Bi annual trips to Krakow and Germany 
●​ Day trip to Oxford  
●​ Annual trips to Barton on Sea, Bristol and Sorrento 

 

KAEP6 - KS5 Curriculum Summary (Year 12-13) 
 
Exam board and Specification details:  
Geography: AQA 
History: AQA - Option 1C - Tudors England 1485-1603, Option 2Q The American Dream: Reality and Illusion, 1945–1963 & Coursework 
 

 

YEAR 12 Geography History 



 Glacial systems and landscapes 
Fieldwork coursework NEA 
Water and cabon 
Contemporary urban environments 

●​ Consolidation of the Tudor Dynasty: England, 
1485-1547 

○​ Henry VII, 1485-1509 
○​ Henry VIII, 1509-1547 

●​ Prosperity, inequality and Superpower status, 
1945-1936 

○​ Truman and Post-war America, 1945-1952 
○​ Eisenhower: tranquility and crisis, 1952-1960 
○​ JFK and the ‘New Frontier’, 1960-1963 

YEAR 13 Geography History 

 Water and Carbon 
Hazards 
 
// 
Population and the environment 
Resource security 
 
 

●​ England: turmoil and triumph, 1547-1603 
○​ Instability and consolidation: ‘the mid-Tudor 

Crisis’, 1547-1563 
○​ The triumph of Elizabeth, 1563-1603 

●​ Challenges to the American Dream, 1963-1980 
○​ The Johnson Presidency, 1963-1968 
○​ Republican reaction: the Nixon Presidency 
○​ USA after Nixon 

// 
NEA (coursework) 

EPCS6 KS5- Curriculum Enhancement: 
 

●​ Trips to Snowdonia & London 
 

 


